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BASES OF THE DIDACTIC PROPOSAL
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3.1.1.2 General synthesis of the statistics

3.1.1.4 Conclusions good practices

3.1.1.5 Theoretical synthesis of State of Art

Sub Task Leader
Laboratorio de Investigación Prosocial Aplicada
Universidad Autónoma de Barcelona




(previous) 3.1.1.1 This sub-task was done for each partner  and it was sended to FACTUM.  Then, FACTUM, with this information did a critical reading from the Statistics and demographic data, that we present in the next  point (3.1.1.2) The original and long version is available in WP2.
3.1.1.2 General synthesis of the statistics

Elke Sumper

FACTUM

	
	Trends in Early School Leaving according to EUROSTAT (1995-2004)(
	Important Indicators


	Austria
	Improving ESL-Rate
	Compulsory years of education: 9 years

Average number of pupils in class: 21 pupils (Statistik Austria 2009)(
Number of schooldays: 185 days (2009)(
Dropout share in Secondary Education: 

Dropout rate in all secondary schools: 11% neither finished apprenticeship nor any degree of further going education except elementary school in year 2007 (Witzmann 2009)

6% of the 15/16 year olds belong to the dropouts according to PISA-competence measurement 2006 (Steiner 2009)

There do not exist any statistical data about dropouts in the different types of schools – but repetition resp. not being allowed to move on to the next grade is closely related to the dropout phenomenon – the following statistics inform about pupils who were not able to finish their last grade and therefore face a higher risk to dropout:

School success in Secondary Education I in year 2007/08:

Hauptschule: 1,6% not allowed to ascend 

Sonderschule: 2,5%

AHS (lower stage): 4,2%

School success in last compulsory school year (ninth grade):

AHS: 12,8% 

Polytechnische Schulen: 9%

BMS (Vocational educational middle schools): 16,9%

BHS (Vocational educational higher schools):15,5%

Dropout risk year 2004/05 according to:

Urbanization:

Country: 5,4% vs. Town: 11,8%

Origin:

Non-EU-Citizens: 29,8% vs. Austrian students: 7,2%

Employment status of parents:

Parents unemployed: 21,1% vs. employed: 6,4%

Educational level of parents:

education level: high: 3,1% vs. middle: 6,4% vs. low: 16,8% 

(Steiner&Wagner 2007)



	Greece
	Improving
	Compulsory years of Education: 9

Average number of pupils in class: 

Public school: 21,5

Private school: 25,3  
Dropout share in Secondary Education:

Dropout in Gymnasium: 6,09% – rate is decreasing since the 1980s

Dropout in Lyceum: 3,32%

Dropout in vocational education schools (TEEs): 20,28%

Dropout in upper secondary education: 9,74%

Dropout rate in all secondary schools: 14% (school year 2000/01) according to Transition Observatory ot the Pedagogical Institute (2006)

Dropout share in first class:

81% of total dropout in TEEs due to students abandoning school in first class

Nearly 80% in Gymnasiums and 59% in Lyceums drop out in first year.

Geographical factors:

Crete: rates in all types of schools higher than the average national values

 Southern Aegean, Ionan Islands and Western Greece: rates also over the national average in Gymnasium and Lyceum.

Western Macedonia, Thessalia, Sterea, Ellada and Peloponnese: dropout share is below the national average in all school types.

Peculiar situation in Eastern Macedonia and Thrace: dropout in Gymnasium is higher than average (9,64%), in Lyceum it is one of the lowest (2,36%).

Attica (region of Athens): there is 1/3 of student population of Greece; dropout rate is close to the average value.

Boys and girls:

Gymnasium: 7,21% of boys vs. 4,07% of girls drop out

Lyceum: 3,88% of boys vs. 2,56% of girls

TEE: 23% of boys vs. 16,44% of girls drop out

Urbanization:

Gymnasium: rural: 7,34   semi-rural: 6,92   urban: 5,6

Lyceum: rural: 7,22   semi-rural: 3,66   urban: 2,82

TEE: rural: 20,43   semi-rural: 17,81   urban: 20,78

	Italy
	Improving
	Dropout share:

20,8% of people between 18-24 years don`t have any further going education than primary (2006) – 14,8% (2007)

Geographical factors: (2007)

Regions with difficulties: Valle d’Aosta (29,5%), Campania (28,8%),Sicilia (26%), Puglia (23,9%)

Regions with better statistics: Friuli-Venezia Giulia (9,2%), Lazio (9,5%), Umbria (10,7%)

Dropout share in Secondary Education II 2006/07:

Total: 1,6%

Licei: 0,2%

Es Ist. Magistrale: 0,8%

Ist. Tecnico: 2,1%

Ist. Professionale: 3,6%

Ist. Artistica: 1,6%

Dropout share in Secondary Education II 2006/07 according to the year of attendance:

1.year: 2,4%              

2.year: 1,4%

3.year: 1,7%

4.year: 1,7%

5.year: 0,7%

Dropout share in Secondary Education II 2006/07 and Region:

North-West: 1,3%

North-East: 1,1%

Centre: 1,4%


South: 1,9%

Island: 2,7%

School success in Secondary Education I in year 2006/07 and Region:

North-West: 3,4%

North-East: 3%

Centre: 2,9%


South: 2,4%

Island: 5%

School success in Secondary Education II in year 2006/07:

Total: 14,2% were not allowed to ascend

Licei: 6,9%

Es Ist. Magistrale: 6,9%

Ist. Tecnico: 10,6%

Ist. Professionale: 23,8%

Ist. Artistica: 16,8%

School success in Secondary Education II in year 2006/07 and Region:

North-West: 14,6%

North-East: 12,5%

Centre: 13,7%


South: 13,6%

Island: 17,5%

	Romania
	Worsening
	Compulsory years of Education: 10

Dropout share: school year 2006/07 and 2007/08

Highschool: 3,3% (female: 2,5; male: 4,1) and 2,9% (f: 2,3; m: 3,5)

Middle school: 2,3% (f: 2,1; m: 2,5) and 2,2% (f: 1,9; m:2,4) 

Dropout according to urbanization in middle school:

Rural: 2,3 vs. Urban: 2,3 (2006/07)

Rural: 2,5 vs. Urban: 1,8 (2007/08)



	Spain
	Worsening
	Compulsory years of Education: 10

Number of School days:

Sec. Education I: 176

Sec. Ed. II: 171

Number of pupils in class: 

Public schools: 23,7

Private: 26,5

Hours in class: 30hrs weekly

Repetition: >40% of pupils at age 15 repeated at least one school year

School dropout in Secondary compulsory Education (2007): 31%

Geographical factors: autonomous communities:

Ceuta and Melilla: 54,8%

Balearics: 44,2%

Murcia: 38,4%

Basque Country; 15,3 

Navarre: 16,8%


(previous) 3.1.1.3 This sub-task was done for each partner and it was sended to FACTUM.  Then, with this information, FACTUM did a critical reading of good practices selected by each partner that we present in the next  point (3.1.1.4) The original and long version is available in WP2.

3.1.1.4. Conclusions according Good Practices

Elke Sumper

FACTUM

ABSTRACT 

Interventions are structured around regional, ethnic and cultural differences and are focused on a specific 

aspect of the problem. Good Practices can be divided into two groups: 

· Indirect interventions: Due to the complexity of causes for dropouts and class skipping pupils, such indirect measures are not explicitly concentrated on the prevention of early school leaving but considerably more oriented to long term changes and improvement on different levels of the system in the interior of the schools, in the school as system and in the surroundings. They focus on teachers` qualifications to offer strategies aiming the improvement of pupils` performance. Therefore they de-stigmatise students with learning problems or otherwise underprivileged. These methods are taking diversity, role of relationships and emotions into account. Some of them address the whole class as a group. Examples of such techniques:

· Peer support

· Socio-affective education

· Focus group

· Direct approaches address children at risk individually within the school context. According to the motivation of students, these measures try to pass the state of extrinsic (external) motivation and reach an increasing intrinsic (Internal) motivation.  Some examples:

· Mentoring

· Empowerment

· Counselling

· E-learning and new technologies

· Integration

· Offering food or grants for pupils, attending school regularly

Both intervention approaches, direct and indirect ones, focus on prevention or on the treatment of the dropout problem, while it is occurring resp. before the student leaves school.

Another approach is the reinstatement and educational completion to young people, who have already left school. In this context reinstatement into social life as well as technical competences to access the working world are important. In the logic of indirect and direct approaches, this one also addresses the person directly and individually. 
Conclusions according Good Practices (ORIGINAL VERSION 3.1.1.3, ISPREF)

Zuzana Simonova e Giovanna Celia

ISPPREF Istituto di Psicologia Relazionale e Familiare- Caserta 

1. SCHOOL DROPOUT AND MOTIVATION TO STUDY: GOOD PRACTICES IN EUROPE
The aim is to provide a brief critical reading of the current good practices introduced in Europe. 

 Multidimensional programmes pay particular attention to the regional, ethnic and cultural differences that reflect institutional and individual reality. The interventions are structured around these differences and are focused on a specific aspect of the problem. Awareness of the diversity, considered as an opportunity for change, becomes a fundamental premise of a positive transformation on medium and long term, which can be confirmed on the various levels of the system (students, parents, school, society).

Based on such a premise as well as on the recognition of the role of relationships and emotions in macro-learning process at school, indirect rather than direct interventions have been privileged more frequently. Generally speaking, indirect interventions focus on the quality of teachers’ training to offer strategies aiming at the improvement of pupils’ academic performance. There are many advantages of this type of intervention, one for all that students with learning problems or poor results are de-stigmatised.

Indirect interventions include also those addressing to the whole class as a group. Among them the most common techniques are as follows:
· Peer support: it is usually applied to any context where peers share daily a situation that presents difficulties and problems

· Socio-affective education: it proposes relationships based on empathy and authenticity in order to facilitate communication in an atmosphere of acceptance and respect. Another activity which is typically used by affective education is circle time, where people are gathered in a circle to talk freely about themselves and  their experiences.

· Focus group is a technique for detection of views and attitudes, based on discussion among a small group of people who are invited by one or more moderators to talk on a specific subject in depth.

There are more direct approaches to the problem which address straight to children at risk. These programs have the advantage of fighting against the progressive exclusion of the student from the school context, making it an active player. The results of these interventions on the motivational system of students are noteworthy, passing gradually from an extrinsic (external) motivation to an increasingly intrinsic (internal) motivation.


Among the most common techniques for this purpose:

· The mentoring: a type of face-to-face relationship that is established between an adult or young person with greater experience (Mentor), and a youth (Mentee) who is experiencing difficulties during his/her growth path. It is  designed to facilitate educational, personal and social growth of the latter.

· The empowerment: it is considered both an objective and a means of action. It constitutes the process of the social action through which people, organizations and communities acquire control over their own lives in order to change their social and political environment and to improve equity and quality of life.

· The counselling: the technique consists in a practice of active listening which aims to help people deal with personal and school problems.  Counselling is supposed to lead the students to develop their skills by learning how to carry out his goals and realize him/herself.

· The e-learning and new technologies refer to those interventions that customize the training offer to students through the use of platforms and networks. This type of intervention has the advantage of making resources more easily accessible also offering the opportunity for an early intervention both at the institutional level and on the student.
· The integration: like the empowerment, it is both the goal and instrument of some programs on school dropout and motivation. In order to promote successful school training, activities aiming at the acquirement of environmental knowledge and of the basic language skills are promoted, as well as collaboration among schools with specific workshops that help young and less fortunate people to take part in the labour market and to integrate into society. Besides, these interventions include also remedial teaching, social services, counselling and educational guidance for immigrants.
2. SIGNIFICANT VARIABLES AND INDICATORS IN THE PHENOMENON OF SCHOOL DISPERSION AND DROP OUT

The dispersion is a phenomenon defined  as a complex set of factors which affect students’ education. The term dispersion brings together a set of consequences such as delays, non-admission to the following year, interruptions, irregularities in the attendance etc., which might result in the pupils’ early school abandonment . To outline the path of school drop out (abandonment) it is possible to identify both structural causes and subjective dynamics:

· Deficiency of the educational system: organizational rigidities, inadequate teaching methods;

· Socio-economic disadvantages of families: low socio-economic status and low educational level, collapse of the value of school;

· Territorial dimensions: failure / inadequacy of services and facilities, absence of aggregation sites;

· Subjective factors: social aspirations, personality weaknesses, learning motivation, influence of peer group.
Four areas of assessment to identify risk factors for premature school dropout were identified:

· Socio-familiar area that includes social and family, school and peer group situations, i.e. small groups that are more or less integrated;

· Socio-educational area refers to the ability to achieve certain educational standards which are identified as referential models;
· Physiological and psychopathological individual areas which take into account individual biological and neuro-physiological variables (e.g. Hyperactivity, Dyslexia, other handicaps) including discomfort, truancy, drug use and deviant behaviour.
Other factors of great importance for the risk assessment of school dropout are: 

· Age is usually described as the main key to the phenomenon of school dropout: the disorientation characterizes the adolescent phase that renders youths more susceptible to the risk factors listed above in comparison to their  management in later phases of development;
· School discomfort: low expectation on the part of pupils toward school might jeopardize school activities not providing thus an adequate return to pupils perfomance; 
· Extracurricular activities: School and its activities are perceived as not in tune with the "knowledge" that the youngsters should have, leading them to a shift in extracurricular activities (often carried out within the peer group), a search for other learning spaces. Such a process creates a real "escape" from school duties; 

· Drop-outs incidence is one of the two main dimensions of the phenomenon analysis and can be assessed by indicators such 
· The amount of those who were failed

· The number of those who passed but still poor in some subjects
· Being behind in the course of study
· Transfers to other courses and educational paths
· Early school leavers incidence is the second dimension of analysis and can be considered a key phenomenon in the EU. The main indicator is the proportion of young people between 18 and 24 years of age which have only the middle school diploma and are outside any education system / training.
3. CAUSES OF EDUCATIONAL SYSTEM PROBLEMS IN EUROPE


In the light of a careful analysis of socio-demographic variables linked to school dropout, the following  causes might be linked to the difficulties of the European educational system. Common factors might be also identified considering cultural, ethnic and political differences between North and South Europe: 

· Difficulties to preserve / maintain the centrality of the student within the educational process. Many authors reveal that there are underlying difficulties in creating spaces for the integration of beliefs and self-narration of individual protagonists  (students, teachers, parents). Thus there is a necessity to create such spaces to ensure that schools and students recognize and share those social processes leading to the education of individuals and of the generation to which they belong. Besides,  the school has found itself unprepared in front of social and generational change occurred in recent years, unable to cope with a progressive de-centralization of children position.

· The flattening of the figure of the teacher. This is a typical difficulty in some countries like Italy where the system tends to flatten (also economically) professional profiles of different values making a teachers’ differentiation difficult, based on criteria which are not notional, patronage or highly subjective. This difficulty is due to the socio-political reasons of developments affecting the concerned countries.

· Excessive asymmetry in the relationship between teacher and pupil. This difficulty is the result of an old pedagogical framework where the rigid discipline is equivalent to a virtue. According to the current knowledge, a strong asymmetric relation hinders a continuous, two-way information flow between the student and the teacher, which renders the communication process unidirectional and missing empathetic contents.

· Maintain collaborative, rather than delegating, relationships with the family. A frequent attitude of the parents is to delegate the school success of their children to the school circuit. This is a purely relational difficulty in which the other (in this case the school) is not seen as an ally but, paradoxically, an obstacle to achieve the common objective (the growth of the child at a certain stage of the process evolution).

· Difficult to upgrade the school system. Such difficulties are heterogeneous in their nature and might include: 

· The shift from a notional and performance-centred training system to a humanistic oriented approach paying attention to the development of human competencies, such as motivation, affective  and social skills, and relational competencies; 
· The lack of attention of educational programmes to the requirements of the labour market;

· Refresher courses for teachers in a very practical, real and tangible sense. The best practices learned by teachers during training courses often do not find, after the conclusion, the possibility for future replication and consolidation in the practice.
It 's important to note that different solutions regarding upgrading difficulties have been adopted in different countries.
· Difficulties in consolidating change. Referring specifically to the Italian reality, we can see that projects against school dropout remain isolated after the pilot experiences and usually are not replicated in the following years. In fact, many of the projects that are applied in Italian schools provide only an ex post evaluation without offering a self-feeding system to  consolidate the change (as it could be for example for the mentoring program).
· Difficulty to cope with the demands of the new immigrant population. The projects aimed at fighting school drop out and enhancing motivation consider the integration between different ethnic groups (e.g. empowerment) both an objective and an instrument. Some European countries like Spain and Germany are facing more complex integration difficulties concerning currently the third generation of immigrants. Different is the situation in Italy which is coping with the first and, recently, with the second generation of immigrants. The complex causes of this problem are in line with psychosocial processes that are triggered when two different cultural backgrounds come into contact. 
· Political and economic difficulties. Difficulties in political and economic conditions in some Eastern European countries affect inevitably the possibility to guarantee an innovative educational offer. In these countries the biggest  motivation of the student to go to school might be represented by the possibility to have a tasty snack.

In conclusion it should be emphasized that an initial screening for differences and similarities in various geographical and political realities is crucial in order to lay the foundations for a wide range project. 
SCHOOL DROP-OUT: 

THEORETICAL MODELS FOR PROMOTION AND EMPOWER IN MOTIVATION.
Mauro Cozzolino

Università di Slerno


School drop-out is a complex phenomenon that address both nationally and internationally has seen participation in the process of description, understanding and involvement of many different theoretical models. Here we chose to address the problem of drop-out considering three theoretical models: the Cultural Psychology, Psychology of the systemic-relational and that of Community Psychology. 

Cultural Psychology and Education Release. The cultural psychology in Italy has defined the school drop-out as a negative emotional state that do not allow the person to live properly the class and learn with success. Many authors highlight as the basis for school drop-out, there are difficulties in creating shared spaces for the integration of beliefs and narratives of individual actors in the school environment. Creating these spaces mean making the narration’s process, to ensure that school and students recognize and share social processes that lead to the formation of individual and generation to which it belongs. Compared to this, the authors noted that in recent years the school has found itself unprepared in front of social and generational changes and cannot cope with a process that has instead increased the marginal position of children. It would thus originated a school culture where students, their needs and their difficulties are put on the edge, leaving a residual space to aspects of individual diversity. After that, is very important to know that work on student’s motivation is a golden rule to work on school drop-out.
Community  Psychology and the Educational Background. Community Psychology dealt with school dropout framing this as a sign of the crisis of old models of the institution. The new model proposed by the Community Psychology it’s based on characteristics centered on the enhancement of the student, the emotional and relational processes between different people in the school system and all those powers that the old system gave no endorsement. The Community Psychologists think that fight back school drop-uot is possible with the work on student’s and teacher’s motivation. According to Self Determination Theory, they use to work on interaction between social environment and the three individual basic needs: autonomy, belonging and sense of self-efficacy. Moreover, the Community Psychgology model of motivation in school  drop-out is according with the Theory of Emotion Intelligence. The basic principle of this approach is that cognitive and emotional processes interact in all aspects of mental functioning.

Analysis of Relations: Systemc Model at School. Reference to school failure, the problem shifts from the “individual isolated”  to “individual as part of classroom”.  The Systemic Psychology work on drop-out by the analysis of the roles, relationships,  context and comunication. The relationship is identified like the place where the student can find emancipation or exclusion. Therefore, what we needed to understand the school-drop-out is the student’s way to connect with the class,  to build a relational-system, to development his skills. Based on this model, the erly school leaving may depend from the quality of  family relationship, school relationship or both.   The formation of a locus of  control, the capacity to evaluate its work and chose to make a change, the possibility of reaching out to the success, the choice of an impulsive decision style, rather than fatalistic or planned, therefore depends on this family back-ground and all above, how this impacts on the school where the student entered.

Conclusion. The models examined can draw some conclusions about school drop-out and how to deal with it:

· Theoretical principles of cultural psychology of communications and systems share the same complex vision about the problem. Choosing this perspective, they offer much more facilities like: de-stigmatization of the drop-out student, sharing responsibility about the problem, assignment the power of change to all people, many and different tools to work on young drop-outs. 

· The three approaches agree that the motivation of school dropout is connected to affective, emotional, relational and motivational components. It means that they reject the division between  right hemisphere and left hemisphere. They look at  human behavior as a connation between emotions and knowledge, between the "heart" and "mind". The connection between emotion and cognition make up the virtuous circle of self-realization.

· These approaches’ve got similar style of intervention. In fact, they figure-out the intervention at first on the adult who’s working with the student.  An example can be represented by the programs that encourage resources and motivation skills in teachers for changing their work with the class. In addition, a careful analysis of each theoretical models, shows a network full of connection points that highlights the golden rule of motivation. 

· For each one of these theories school drop-out can be fight by the hunderstanding and the making up of students and teacher motivation. 

In conclusion, the theories of Cultural, Community and Systemic Psychology can be integrated with each other in projects against school drop-out. In fact, the specific object of each one and the same theoretical frame, providing a kaleidoscopic view on school drop-out. 
MOTIVATION THEORIES: ELEMENTS TO TAKE INTO ACCOUNT FOR MOST PROJECT

Robert Roche

Universidad Autonoma de Barcelona

•
The purpose of the project MOST is to focus specially on the drop out of minorities or low-SES children and then to analyze the best practices and methods  to face the optimization 

•
The main question is to analyze in what degree the school could transfer motivation to students at 13 to 15 old, specially to the students submitted to compulsory school where the curriculum are not specially designed to the needs of this age and population. The implementation part of our project could give, perhaps, some answer. 

•
Improve the self-efficacy of our students. The prosocial programs as UNIPRO that we will propose offers structured sessions and activities to train skills that could increment de sense of self-efficacy.

•
Forecast the sense of competence, the sense of autonomy and specially the sense of relatedness. The values of the dominant white middle class (autonomy, independence, and competition) are not the only pathways to personal excellence.

•
The autonomy could be reinforced by means of participation in a climate of horizontal relations.

•
The teachers must offer to their students a deep and delicate listening and comprehension to discover the personals needs. These attitudes promote in the students the perceptions that teachers care about them both as persons and students.

•
Teaching should adapt to learners' individual differences. That requires to identify one or more qualities of learners upon which to pivot features of intervention 

•
To know what is the optimal level of stimulation of each of our students could be important

•
To be cautious to present the value of the cost and the amount of effort needed to succeed as a necessary condition to reach objectives. And to be available as teacher to contribute in the sense that the author could receive some positive consequence of his action.

•
To stimulate the participation of the student encouraging him to “try” doing actions that could end with good consequences. The prosocial actions have a high probability of achievement and success that results incrementing the probability to repeat. Perhaps they are the human behaviors more common and accessible to everyone, with more possibilities of achievement or success, more accessible for implementation at any time in the interpersonal context. For this reason the prosocial experience offers a useful tool to avoid the “failure avoiding strategies”.

•
To give high priority to being responsible to others. Tutoring other minor children, for example is not only a valued expression of prosocial cooperation, but the tutor benefits in consolidating his/her own understanding of the subject matter in the process also bode well for subsequent achievement. 

•
To reduce the frequency and salience of competitive, social comparative, and evaluative practices, and focusing instead on effort, mastery, and improvement, would allow more children to maintain their self-worth without having to resort to these failure-avoiding strategies

•
Prosocial training can facilitate positive feelings. In this way the interest could evolve to personal significance oriented and to turn external motivation to intrinsic one. 

•
The relatedness with pairs and teachers could be optimized by the programs to learn prosocial attitudes and behaviors. 

•
The learning and training to increment the quantity and quality of prosocial behaviors, suppose an important activation of creativity, initiative and assertiveness. The field of prosociality could be an ambit where the discovery learning is activated.

•
To examine the set of principles for optimizing motivation by Ford (1992) 

•
Introducing the practice of metacognition—cognition specially focused on the nature of one's prosocial thoughts and one's prosocial mental actions and exercising control over them based on the recent work of  Hacker et al (2009) Handbook of Metacognition in Education.

MODELS  TO EMPOWER IN MOTIVATION  TO STUDY AND PREVENTION SCHOOL DROP-OUT

3.1.1.5 Theoretical synthesis of State of Art.                                          Pilar Escotorin, LIPA-UAB
	Big theories behind MOST MODEL//similar style of intervention
	How should our didactic proposal be?

We have to apply the theories in the didactic proposal, not only to talk about this.
 KEY WORDS:

Intersubjectivity, empathy, quality prosocial communication; cooperation, potitive laboratory of sociality, preparation for the professional citizenship role, Attention to environmental context (community);  Emphasis on emotions; intrinsic motivation; deep and delicate listening; comprehension helping to discover their personal needs; self efficacy; empowerment; autonomy; belonging; competence; participation: horizontal relationships; metacognition.


	CULTURAL PSYCHOLOGY 
	COMMUNITY PSYCHOLOGY 
	PSYCHOLOGY OF THE SYSTEMIC-RELATIONAL 
	

	Work on students motivation is a golden rule to work on school dropout

Strategy: to increase a intrinsic motivational system
	Fight back school dropout is possible with the work on student’s and teacher’s motivation

Strategy: to increase empowerment, socioemotional education// autonomy, self efficacy (Bandura), Belonging


	School Failure: Reference to school failure, the problem shifts from the “individual isolated” to “individual as part of classroom 

Strategy:to understand the manner in which the student connects with the class to build a relational-system whose development potential is below expectation.  
	

	
MODEL ONE TO ONE (Actors: teacher-student)

MODEL TO EMPOWER TO MOTIVATION TO STUDY (to the school)
Transtheoretical Model (TTM) (Prochaska & Di Clemente)
	INTERVENTION

Emphasis on "learning to learn, be open; Attention to environmental context;   Teaching with the trial; Flexible structure: there are many ways to teach the same guy; Integration of different perspectives, which in turn are carriers of methodologies, techniques and strategies;Emphasis on emotions;Using the full potential of the human brain; Experience in and out of the classroom; Encouragement to be active in the community;Awareness of the fact that learning is a lifelong process; Design to double by the relationship between teacher and student: the teacher changes the learner just as the learner changes the teacher.

MODEL SCHOOL-STAKEHOLDERS (Actors: teacher-student-family-school, community)

MODEL TO EMPOWER TO MOTIVATION TO STUDY (to the school)
Service Learning (Tapia)

UNIPRO model, prosocial optimisation (Roche)

	INTERVENTION

Analysis of the roles, relationships, context understood as macro-, meso- and esosystem.

MODEL TEACHER-CLASROOM/TEAM GROUPS/FAMILIES)

 (Actors: teacher-students- colleagues – school - families)

MODEL TO EMPOWER TO MOTIVATION TO STUDY (to the school)
PROSOCIAL training (Roche)

QPCM, Quality Prosocial Communication Model (Roche) 
UNIPRO
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